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Reluctant Teachers of Technology Need Support and Professional Development Training to be Successful in Integrating Technology into their Classrooms
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Reluctant teachers of technology need support and professional development training to be successful in integrating technology into their classrooms.

Are you one of those teachers that have been told by your principal to integrate technology in your classroom and then been left to fend for yourself? Teachers in many schools throughout the country are in the same situation.  Teachers are expected to implement technology with very little support or training.  Without this support and training teachers are very unsure about how to begin the implementation and how to use technology effectively in their classrooms. Because of these uneasy feelings, resistance to technology occurs.  According to Patrascu (1995), “A reluctant teacher is a teacher who doesn’t want to and/or cannot (readily) accept change.” Patrascu says that there are different types of reluctant teachers.  Teachers who don’t want to change, teachers who don’t understand the necessity of change, teachers who would like to change but don’t, because of constraints, and teachers who try to change but aren’t successful and so in turn give up (Patrascu, 1995). 

Professional development experts have found that teachers don’t just buy into a new teaching innovation. They wait until after they have determined it has positively influenced their students’ learning.  Many reluctant teachers feel weighed down with all the demands expected of them.  They see technology as just one more thing for them to fit into their already overloaded day.  As a teacher, I understand that it will take a serious commitment to integrate technology into my classroom. However, teachers can’t be expected to miraculously do it all- ‘right away’ and they can’t be expected to do it alone.  McKenzie (1999) states, “Little has been done to prepare reluctant technology users for the networked computers flooding into their rooms.  Technology reluctant teachers have special needs, interests and learning styles that must be addressed with respect and ingenuity if we expect to see such teachers embrace the new technologies being placed in their classroom.  This reluctant group of teachers will require a sustained three-year commitment of 15-60 hours annually of adult learning experiences tailored to special attitudes and preferences.”   This statement by McKenzie goes to show that reluctant teachers are reluctant for a reason.  It is overwhelming to jump into technology without the right support and training. He also explains that adult learning is different than training models that we are accustomed to.  According to McKenzie, “Adult learning usually involves the learner in activities that match that person’s preferences, interests, needs, style, and developmental readiness. If we shift school cultures to support adult learning, then professional development is experienced as a personal journey of growth and discovery that engages the learner on a daily basis.  In the best cases, adult learning includes an emphasis upon self-direction, transformation and experience.  One learns by doing and exploring…by trying, by failing, by changing and adapting strategies and by overcoming obstacles after many trials.  One learns by teaming-sharing failures and successes as well as tricks and techniques that work.  This approach to supporting teachers may actually generate a change in how classroom learning occurs” (McKenzie, 2003).

I know from my past experiences sitting through professional development programs that the programs only lasted one to two days and then after that I was on my own. These types of in-services just scrape the surface and didn’t provide the ongoing support that I really needed.  My questions and inquiries didn’t arise until I had ample time to work with the technology.   I have also seen that these programs have been too broad, like one-size fits all.  I didn’t feel like the training was tailored to my needs. Lastly, the professional development trainings that I have been involved in had too many people enrolled. My questions didn’t get answered because there wasn’t enough one-on-one time. I felt as if I didn’t receive the attention that I needed and deserved. Tenbusch (1998) states “Like students, teachers learn at different rates and have specific needs when it comes to acquiring new information and mastering new skills.” He goes on to explain that a successful professional development program in technology focuses on skill-building and gives teachers incentives to devote the time and energy needed to use computer technology. Such a program provides (1) intensive training in which teachers explore new ideas and materials over several sessions; (2) follow-up consultation with mentors over an extended time period as teachers implement new practices; (3) ongoing reflective conversation with colleagues doing the same job and implementing similar technology applications; and (4) observation of other teachers using exemplary techniques for incorporating technology in the classroom (Tenbusch, 1998).  If a school would follow the advice that Tenbusch offers in implementing a professional development program, I can see how after a few years, when the overall technology plan is in place, teachers would begin to show their confidence in using technology in their classroom.  With this confidence, I imagine teachers would begin to branch out and start developing and mapping goals for their own personal development in implementing technology into their classrooms. “By putting individual goals in writing, these plans formalize teachers’ commitment to using technology in the classroom” (NCREL, 1999).

Linda Kennedy, a technology coordinator and teacher at Sleepy Hollow School in Orinda, California writes that she has discovered through experience and observation that there are five important ingredients needed to make implementation of technology training successful for teachers: administrative support, a technology plan, leadership, training time, and staff support (Kennedy, 1997).  Her ingredients parallel Tenbusch but I like how she added the administrative support in her ingredients.  For a school to be able to integrate a professional development program, it first needs administrative support.  Kennedy writes, “Adequate funding is one form of support that a district must provide. This includes funding in school budgets for up-to-date hardware and software” (Kennedy, 1997).  I also know that teachers can help in the funding aspect nowadays by writing grants to aid in buying technology equipment and in professional development training.

Lastly, Kennedy doesn’t allude to it, but I think another means of administrative support is the vision and attitude that the principal displays toward his teachers.  If the principal is active in his encouragement and teachers can see that their hard work means something, they will continue to work toward their goals.

Reluctant teachers need to see proof before they will buy into a new innovation such as incorporating technology in the classroom.  What better proof can you get than a current program that is already set up and is showing success?  Janice Friesen wrote an article about teachers in Missouri’s eMINTS classrooms. This article is a ‘working model’ or proof that teachers who are committed to technology can be successful with support and training. eMINTS stands for enhancing Missouri’s Instructional Networked Teaching Strategies.  In this program, eMINTS helps eliminate the barriers to technology use in the classroom by providing a high level of support for teachers as they integrate multimedia technology into inquiry-based, interdisciplinary, collaborative teaching practices. The three barriers Friesen writes about are isolations, lack of training and lack of time.

1. Isolation-Many teachers feel that working alone creates a major barrier to their successful use of technology. eMINTS combats this frustrating barrier by dividing their teachers into regional clusters.  These clusters meet three times a month to share stories of success and stories of frustrations. 

2. Lack of training- eMINTS provides a carefully constructed sequence of professional development modules that leads teachers through training on software and through developing instructional strategies for technology-rich classrooms. eMINTS trains teachers to design inquiry-based curricula that meet state standards using a basic set of technology tools and it emphasizes topics like inquiry-bases instruction, classroom management, collaborative learning.  The chance to become learners and to experience their students’ motivation invigorates the teachers. 

 3. Lack of time- Finding resources and creating inquiry and project-based technology into classrooms successfully, demands an enormous time commitment. eMINTS combats this barrier by creating and sharing resources among its participants as well as making them available to all educators (Friesen, 2002). Through the eMINTS program, eliminating these barriers to technology use in classrooms has positive, measurable effects on learning and teaching.  The teachers that participated in this program were not left to fend for themselves.  They were given the opportunity to be a part of an intense technology training that helped them grow professionally in order to benefit the students they will be teaching in their classrooms.

In conclusion, integrating technology into the curriculum is a high priority in schools today. The challenges that exist are getting reluctant teachers to see the vital role that technology can play in the learning of their students, and getting these reluctant teachers the support they deserve through adult learning- professional development programs.  Too many teachers are left alone in trying to do the impossible. Teachers deserve the time and training to transfer new thoughts and skills into their daily practice. They deserve a professional development that gives them the experience of a personal journey in which they can emphasize self-direction and transformation. Teachers deserve opportunities to see what integration in classrooms look like, and how technology can be appropriately and effectively used to reach students’ academic goals.  Teachers in school systems need to rally together to decide how they want to begin their journey toward a technology integrated school.  Technology is a tool that can promote and extend student learning on a daily basis. 
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