Lesson Analysis Assignment

By: Darcy Cunningham

A few years ago I attended a five-hour training session on Marco Polo.  The title of the session was, “What is Internet in the Classroom?”  When we walked into the computer room and sat down at our computer, we saw a white binder full of information about our class.  As I thumbed through all this new information, I was feeling somewhat nervous and overwhelmed. The instructor began our session by introducing herself and telling a few funny stories.  Her lighthearted attitude and her reassurance that we would walk through and learn the material as a group, created a calming, safe learning environment. I no longer felt intimidated by the fullness of the binder.
    

Next, we introduced ourselves and told what grade level we taught.  When our introductions were over, our instructor had us open up our binders. The first few pages in our binders was a copy of the power point she was going to present of an overview of Marco Polo.  The power point and handouts provided us with background knowledge of Marco Polo that would prepare us to be able to build new constructs.  This related to Piaget’s explanation of how cognitive structures develop. “Little by little, in a cycle of attempted assimilation leading to accommodatory change and returning to equilibrium, more and more adequate cognitive structures will be built up (Phillips & Soltis, pg. 45).”

     
Next, our instructor handed out sample lesson plans and learning activities taken directly from the Marco Polo Partner Sites. She explained to us that we could look through these lessons and use them for future reference in our classrooms.  

     
She then focused our attention to the wall, which was used as a projection screen of her computer screen.  She then showed us features from the Marco Polo search engine.   We watched the projected screen and followed along in our binders as well as on our own computers.  She used her computer to model for us how to navigate though the search engine.  Vygotsky emphasized the fact that we learn and accomplish things through the guidance of adults or peers (Phillips & Soltis, pg. 59).”

    
 After that, she clicked her way around each Marco Polo Partner Site, as we watched the enlarged computer screen on the wall.  She explained to us that each Partner Site is set up and organized in a different format.  So, on our own, we explored one site at a time, to see the unique features each site had to offer.  We were allotted 30 minutes at each site.  When the 30 minutes was up, she showed us how to get to the next site.  She pointed out a few new aspects to the new site and we once again explored on our own.  After all seven Partner Sites had been visited; it was time to wrap up the training session.  Our instructor asked us to share one lesson we found that would be beneficial to implement in our class the next day and to tell what site we found it in.  “Participation in social practice is the fundamental form of learning (Bertrand, pg. 165).”

   
  Lastly, our instructor handed out a survey for us to complete to rate the quality of the Marco Polo session.

The instructor acted as a guide in her role of planning and implementing the session.  She provided handouts and used Power Points to help aid in background knowledge on Marco Polo and its Partnerships.  Our instructor used the technology of a large projection screen to provide for us a large visual.  This helped to enhance our learning by guiding us visually as well as audibly as she navigated through the partner sites.

     The students’ role in the learning process was somewhat passive and individualistic.  We watched as the instructor lectured and guided us through the sites. Then as we began to explore on our own to search for lessons and activities that we could use in our classroom we were working as individuals 


The instructor assumed that we all knew how to browse in a search engine and she skimmed quickly over the differences between a basic search and an advanced search and how to browse by key words or subjects.  By assuming we knew how to browse, her navigation and guidance was not as specific as it should have been for our level.  It made it harder for us when we were on our own exploring in the sites.  It took us longer to find information and activities for our classroom.

I would improve upon this technology-enhanced instructional practice to more positively influence student learning/achievement by adding more social interaction time as well as more time for reflection.

 I would model a teaching strategy that participants could use with their students.  This would show the participants of the session how Marco Polo and its lessons can meet their needs as a teacher.   I would have a lesson prepared from the lesson samples that she handed out to us.  By my modeling and their participation, one of the lessons would become real to them. They would see first hand how lessons from these sites could be integrated into their classrooms. Just handing out lesson plans for them to read doesn’t have the same effect as actually doing and experiencing the lesson. John Dewey says, “Under no circumstances was just telling the student about a new idea effective (Phillips & Soltis, pg. 56).”  “The best way to learn a new idea, according to Dewey, was by means of “normal communication with others”-the process of communication in which the learner was interacting with others in purposeful activities or investigations of common interest (Phillips & Soltis, pg.56).”

     When she showed us on the computer projection how to get to each partner site, she briefly pointed out that each site is set up and organized differently and then she let us start our own exploring.  I would have set a purpose for each site. For example, in one site I would ask the participants to search for a lesson they could use in their classroom.  Then at the end of the 30 minutes, I would ask them share the lesson they found to the class. Then we would move on to the next site.  This would help other participants to reflect on other’s findings in view of others. John Dewey advocated, “providing students with adequate time to reflect, and an opportunity to test or evaluate the knowledge they have constructed. (Phillips & Soltis, pg. 52).”   


To explore another site, I would group them into teams to review a site and then have them share their evaluations with the whole group. The social-cognitive conflict would be taking place.  This type of group work would allow the participants in the group to “learn to discover information (interesting, unexpected, known, reassuring, false or whatever) in the answers of others, information that would help them construct their knowledge (Bertrand, pg. 173).”


To wrap up the training session, I would end on one last group reflection.   I would ask each participant to think and share with the whole group two things they go out of this session that will be beneficial to them when they return to their classrooms.  Then I would ask them to share two thoughts about what they didn’t like about the training session. This wrap up would coincide with the social cognitive learning effectiveness by allowing participants to rethink their views after hearing the views of others.

